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Abstract

Stress is associated with increased absenteeism and reduced productivity 
among teachers. Previous studies regarding this professional group have 
reported stress prevalence rates ranging from 6.6% to 86%. According-
ly, this study aimed to examine the impact of  the work context and school 
principals’ leadership styles on stress levels among Brazilian basic ed-
ucation teachers. To this end, a total of  1,820 teachers from all regions of  
Brazil participated in the study. Data were collected using the Depression, 
Anxiety, and Stress Scale (DASS-21), the Hetero-Evaluation Scale of  School 
Principal Leadership Styles, and the Teaching Work Context Assessment 
Scale (TWCAS), administered through a self-report questionnaire. Thereaf-
ter, multiple linear regression analyses were conducted using R and RStu-
dio. The results showed that 30.4% of  the teachers presented some level of  
stress. The significant predictors of  stress were age, work organization, so-
cio-professional relationships, and the Country Club leadership style.

Keywords: mental health, teaching work, working conditions, work 
organization, leadership.

Resumen

El estrés está asociado con un aumento en los índices de ausentismo y una 
baja productividad entre los profesores. En este grupo profesional, estu-
dios han mostrado una prevalencia de estrés que varía entre el 6,6 y el 86 %. 
Ante esto, esta investigación se propuso investigar la influencia del contexto 
laboral y los estilos de liderazgo de los directores escolares en los niveles 
de estrés de los docentes de la educación básica en Brasil. Participaron en 
esta investigación 1820 profesores de todas las regiones de Brasil. Para la 
recolección de datos se utilizaron la Escala de Ansiedad, Depresión y Estrés, 
la Escala de Heteroevaluación de los Estilos de Liderazgo de los Directores 
Escolares y la Escala de Evaluación del Contexto Laboral Docente. Los datos 
fueron recolectados a través de un cuestionario autoaplicado. Se realizó una 
regresión lineal múltiple utilizando los programas R y RStudio. En la mues-
tra, el 30,4 % de los docentes manifestaron algún nivel de estrés. Los pre-
dictores que mostraron asociaciones más claras con el estrés fueron edad, 
organización del trabajo y relaciones socioprofesionales.

Keywords: salud mental, trabajo docente, condiciones de trabajo, organi-
zación del trabajo, liderazgo.
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Introduction

Stress has been associated with increased absenteeism and reduced productivity 
among teachers (Oliveira & Cardoso, 2011). Moreover, these outcomes may also 
negatively affect student performance and, more broadly, the quality of  educa-
tional processes (Garcés et al., 2019; Oliveira & Waldhelm, 2016).

Stress can be defined as a biological and psychological adaptation response 
activated when individuals are exposed to demands perceived as threatening, 
excessive, or difficult to manage. Although stress responses may have adapti-
ve functions, persistent or intense stress may compromise functional adapta-
tion and well-being. In work settings, stressors may include excessive workload, 
role ambiguity, adverse environmental conditions, interpersonal conflicts, and 
substantial changes in work routines (Conceição et al., 2019; Freitas et al., 2021; 
Santos & Santos, 2005).

International and Brazilian studies have reported stress prevalence rates among 
teachers ranging from 6.6% to 86% (Biernat et al., 2022; Freitas et al., 2021; Gar-
nique-Hinostroza et al., 2022; Hadi et al., 2009; Hossain et al., 2022; Kovac et al., 
2021; Lacomba-Trejo et al., 2022; Lizana & Lera, 2022; Othman & Sivasubrama-
niam, 2019; Ozamiz-Etxebarria et al., 2021; Raposo et al., 2022). Notably, hese 
differences may reflect variations in study design, educational contexts, data co-
llection procedures, and sample characteristics. Several studies have also indi-
cated that female teachers (Antoniou et al., 2006; Bottiani et al., 2019; Desouky & 
Allam, 2017; Keim et al., 2022; Kovac et al., 2021; Othman & Sivasubramaniam, 
2019; Tsubono & Ogawa, 2022; Zhao et al., 2021) and younger educators tend to 
report higher levels of  stress (Antoniou et al., 2006; Hossain et al., 2022; Lizana 
& Lera, 2022).

Work Context, Leadership, and Stress

The present study draws on two complementary theoretical frameworks. First, 
to understand the teaching work context, we rely on the activity ergonomics 
perspective, particularly the notion of  the “Context of  Production of  Goods 
and Services” proposed by Mendes and Ferreira (2008). Within this framework, 
work context is conceptualized as the material, organizational, and social setting 
in which work activity takes place and in which workers develop individual and 
collective strategies to deal with work demands. Second, to conceptualize school 
leadership, we use Blake and Mouton’s Managerial Grid theory, which classifies 
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leadership styles according to the combination of  concern for people and con-
cern for results (Blake & Mouton, 1989; Mourão et al., 2016).

From the activity ergonomics perspective, the teaching work context can be un-
derstood through three interdependent dimensions: work organization, wor-
king conditions, and socio-professional relationships. Work organization refers 
to the rules, demands, division of  tasks, time constraints, performance expecta-
tions, and control mechanisms that structure work activity. Meanwhile, working 
conditions refer to the material, physical, and institutional resources available 
for carrying out work. Socio-professional relationships involve interactions 
with supervisors, colleagues, students, families, and other actors within the ins-
titutional environment (Mendes & Ferreira, 2008).

Previous research has shown that several aspects of  the teaching work context 
are associated with stress. Regarding work organization, role ambiguity, insu-
fficient information about teachers’ responsibilities, long working hours, high 
workload, and work in more than one institution have been related to elevated 
stress indicators (Freitas et al., 2021; Hadi et al., 2009; Liu et al., 2021; Lizana & 
Lera, 2022; Mérida-López et al., 2017; Ssenyonga & Hecker, 2021). Concerning 
socio-professional relationships, conflicts with principals, coordinators, peers, 
and students have also been associated with teacher stress (Antoniou et al., 2006; 
Bottiani et al., 2019; Kovac et al., 2021; Mahan et al., 2010; Ouellette et al., 2018; 
Ravalier & Walsh, 2018; Tsubono & Ogawa, 2022). In addition, teachers who ne-
gatively evaluate school infrastructure and material resources are more likely 
to report higher stress levels (Herman et al., 2023; Oliveira & Cardoso, 2011; 
Ouellette et al., 2018).

In this regard, school leadership may also play an important role in teachers’ 
mental health. Practices such as imposing excessive academic demands, enga-
ging in constant supervision, and providing insufficient managerial support 
have been identified as stressors for teachers (Ghasemi et al., 2022; Herman et 
al., 2023; Ravalier & Walsh, 2018). Similarly, principals’ limited ability to secu-
re essential material resources for the school has been associated with teacher 
stress (Ouellette et al., 2018).

As previously noted, school leadership is conceptualized according to the Mana-
gerial Grid theory (Blake & Mouton, 1989). This framework identifies two central 
dimensions: concern for results, which refers to productivity, performance, and 
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goal achievement; and concern for people, which refers to the needs, expecta-
tions, participation, and well-being of  subordinates (Mourão et al., 2016). The 
intersection of  these two dimensions defines four leadership styles. 

First, impoverished management reflects low concern for both people and re-
sults. In contrast, team management reflects high concern for both dimensions 
and emphasizes commitment, participation, and shared organizational goals. 
Meanwhile, Country Club management combines high concern for people with 
low concern for results, prioritizing interpersonal harmony and a comfortable 
organizational climate over task performance. Lastly, Authority-Compliance 
management combines high concern for results with low concern for people, 
emphasizing efficiency, control, and performance with limited attention to hu-
man needs (Blake & Mouton, 1989).

The Present Study

Although teacher stress has been widely investigated, important gaps remain in 
the Brazilian literature on basic education teachers. For instance, many natio-
nal studies have focused on university faculty, used smaller or geographically 
restricted samples, or examined stress without simultaneously considering vali-
dated measures of  both work context and school leadership (Freitas et al., 2021; 
Oliveira & Cardoso, 2011; Raposo et al., 2022). Thus, the originality of  the pre-
sent study lies not only in the size and regional diversity of  the sample, but also 
in its integrated analytical approach. By combining a work context framework 
derived from activity ergonomics with a leadership model grounded in the Ma-
nagerial Grid theory, this study examines how organizational, relational, mate-
rial, and managerial dimensions are associated with teacher stress in Brazilian 
basic education.

This approach is relevant because teacher stress cannot be fully understood sole-
ly as an individual psychological outcome. Instead, it is also shaped by how work 
is organized, how institutional relationships are structured, and how school 
principals manage the balance between support and performance demands. In 
this regard, understanding these factors may help school administrators and po-
licymakers design more effective strategies to promote teachers’ mental health, 
reduce absenteeism and sick leave, and improve the quality of  educational work.

Therefore, the central objective of  this study is to analyze the impact of  work 
context and school principals’ leadership styles on teacher stress. Specifically, 
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the study seeks to: (a) identify the prevalence of  stress in a sample of  Brazilian 
basic education teachers; (b) examine the association between the dimensions of  
the teaching work context, namely work organization, working conditions, and 
socio-professional relationships, and stress; and (c) assess the predictive role of  
school principals’ leadership styles, based on concern for people and concern for 
results, in teachers’ reported stress levels.

Furthermore, recognizing that demographic and occupational characteris-
tics may influence mental health outcomes, we included age, gender, and edu-
cational level were included as control variables in the analytical model. This 
strategy facilitated the examination of  the specific contribution of  organiza-
tional and managerial variables while accounting for relevant individual and 
occupational characteristics. In light of  these objectives, the study tested the 
following hypotheses:

o	H1: Less favorable perceptions of  the teaching work context, particularly re-
garding work organization and socio-professional relationships, will be asso-
ciated with higher levels of  teacher stress.

o	H2: Teachers who perceive their school principals as adopting a Team lead-
ership style, characterized by high concern for both people and results, will 
report lower stress levels than those who perceive other leadership styles.

Method

Participants

Our non-probability sample consisted of  1,820 teachers from across Brazil. Eli-
gibility criteria required participants to be teaching in Brazilian basic education, 
including early childhood education, elementary education, high school, youth 
and adult education, or specialized educational assistance, and to have been ac-
tively teaching in the classroom for at least four months before the study.

Most participants worked in the Northeast region of  Brazil (64.9%), while and 
71.3% were women. The mean age was 42.68 years (SD = 9.38). Regarding race, 
mixed-race and Black participants accounted for 65.6% of  the sample. Further-
more, with respect to marital status, the largest proportion of  respondents re-
ported being married (46.5%). In addition, the mean per capita family income 
was R$ 2,502.02 (SD = 3,786.04). In terms of  educational attainment, 63.4% held 
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a specialization degree. Finally, the largest group of  participants reported tea-
ching in the final years of  elementary education (27.3%), and the mean length of  
teaching experience was 15 years (SD = 9.01).

Measures

We assessed three constructs: stress, school leadership, and the teachers’ work 
context. Additionally, sociodemographic variables, such as gender, age, and edu-
cational level, were included in the analysis as control variables.

Stress. We measured stress using the DASS-21, a 4-point Likert-type scale ran-
ging from 0 (“does not apply to me”) to 3 (“applies very much to me, or most 
of  the time”). The instrument consists of  21 items divided into three subscales 
that assess depression (α = 0.92; e.g., “I felt that life was meaningless”), anxie-
ty (α = 0.86; e.g., “I felt scared without any good reason”), and stress (α = 0.90; 
e.g., “I was intolerant of  anything that kept me from getting on with what I was 
doing”). Respondents were instructed to consider the sensations they had ex-
perienced during the week before completing the scale. Several previous na-
tional (e.g., Deffaveri et al., 2020; Freitas et al., 2021) and international studies 
(e.g., Gawrych et al., 2022; Ghasemi, 2022) have used the instrument to assess 
these constructs.

In the present study, only the stress subscale was employed. The stress score was 
calculated by summing the items of  the subscale and multiplying the result by 
two, following the scoring procedure proposed by Vignola and Tucci (2014). The 
cut-off  points for stress are as follows: normal (0–14), mild (15–18), moderate 
(19–25), severe (26–33), and extremely severe (above 34). Internal consistency 
in the present study was satisfactory (α = 0.95; ω = 0.96). For the multiple linear 
regression analysis, the final stress score was treated as a continuous dependent 
variable in its original scoring metric. Therefore, no standardization or score 
harmonization with the other instruments was required.

School Leadership. To measure this variable, we used the Hetero-Evaluation Sca-
le of  School Principal Leadership Styles (HESPLS), consisting of  22 Likert-type 
items ranging from 1 (strongly disagree) to 9 (strongly agree). The scale has two 
factors: focus on people (e.g., “The principal gives teachers autonomy regarding 
tasks to be performed”) and focus on results (e.g., “The principal emphasizes the 
importance of  school results”). The instrument was developed for the present 
study and showed adequate fit indices (robust RMSEA = 0.07; CI: 0.05–0.06, 
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p < .001; SRMR = 0.03; robust CFI = 0.96; robust TLI = 0.96) and satisfactory 
internal consistency: focus on people (α = 0.98; ω = 0.98) and focus on results 
(α = 0.92; ω = 0.92).

The HESPLS allows for the classification of  school principals’ leadership styles 
based on the combination of  the two-factor scores. Consequently, four leaders-
hip styles were identified: Impoverished (low focus on people and low focus on 
results), country club (high focus on people and low focus on results), Authori-
ty-Compliance (low focus on people and high focus on results), and Team (high 
focus on people and high focus on results). Moreover, the cut-off  points for the 
focus on people and focus on results factors are 5.81 and 6.4, respectively.

Regarding the regression model, the HESPLS scores were not entered as conti-
nuous variables on their original 1-to-9 scale. Instead, the mean scores of  the 
focus on people and focus on results factors were used to classify each respon-
dent’s perception of  the principal’s leadership into one of  the four styles. This 
classification generated a single categorical predictor, which was included in 
the regression model using the Team leadership style as the reference category. 
Thus, differences in the original Likert scale range did not require mathematical 
homogenization, as the leadership measure was analyzed as a categorical varia-
ble rather than as a continuous score.

Work Context. To assess work context, we used the Teaching Work Context As-
sessment Scale (TWCAS), consisting of  31 Likert-type items ranging from 1 (“ne-
ver”) to 5 (“always”). The scale has three dimensions: socio-professional relations-
hips (e.g., “Communication among teachers is satisfactory”), work organization 
(e.g., “Teachers have to follow strict rules imposed by the school”), and working 
conditions (e.g., “Classrooms are too small for the number of  students”). Respon-
dents were asked to answer the items according to their perception of  the educa-
tional institution where they worked. In this regard, the TWCAS was developed 
for this study and showed satisfactory fit indices (scaled RMSEA = 0.074, 90% 
CI: 0.072–0.077, p < .001; SRMR = 0.069; scaled CFI = 0.902; scaled TLI = 0.895), 
as well as adequate internal consistency in each dimension: socio-professional 
relationships (α = 0.91; ω = 0.92), work organization (α = 0.80; ω = 0.88), and wor-
king conditions (α = 0.88; ω = 0.88).

Participants’ scores for each TWCAS dimension were calculated by averaging 
the respective item scores. These mean scores were entered into the regression 
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model as continuous predictor variables, thereby preserving the original 1-to-5 
metric of  the instrument. Since linear regression allows the simultaneous inclu-
sion of  continuous predictors measured on different scales and categorical pre-
dictors represented by dummy variables, no prior standardization, rescaling, or 
homogenization of  the instruments was necessary. Ultimately, the coefficients 
were interpreted according to the metric and operationalization of  each variable. 

Procedures

Data Collection. Data were collected through a self-administered online ques-
tionnaire between July and August 2023. Participants were first presented with 
the informed consent form, and only those who provided consent were able to 
proceed to the subsequent sections of  the questionnaire.

Data Analysis. Analyses were conducted using R software, version 4.4.2. Mul-
tiple linear regression was used to examine the extent to which the work con-
text, school principals’ leadership styles, and sociodemographic variables were 
associated with teachers’ stress levels. The following assumptions were tested: 
normality, homoscedasticity, and the independence of  residuals, as well as non-
zero variance, linearity, multicollinearity, and the absence of  influential out-
liers. Potential outliers were then assessed using Cook’s distance, with 4/n as 
the cut-off  criterion.

Ethical Considerations. This study followed the guidelines and standards esta-
blished by Resolutions 466/2012 and 510/2016 of  the Brazilian National Heal-
th Council. The study was approved by the Ethics Committee of  Vale do Acaraú 
State University (CAAE: 39276720.5.0000.5053). Informed consent was obtained 
from all participants.

Results

In our sample, 30.4% of  teachers presented some level of  stress. Additiona-
lly, ninety outliers were removed from the sample, corresponding to 4.95% 
of  cases. All regression assumptions were met (VIF < 2; Durbin-Watson = 2.01, 
p = .854; SD > 0), except for normality (Shapiro-Wilk = 0.97, p < .001; Kolmogo-
rov-Smirnov = 0.06, p < .001) and the homoscedasticity of  the residuals (Breu-
sch-Pagan test: χ² = 35.42, p < .001). Therefore, multiple linear regression was 
conducted using bootstrapped estimates based on 5,000 resamples. The varia-
bles included in the regression model explained 17% of  the variance in stress, 
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F(12, 1711) = 29.38, p < .001, R² = 0.17, f² = 0.20. Specifically, the significant predic-
tors were work organization (β = -0.28, p < .001), socio-professional relations-
hips (β = -0.19, p < .001), the Country Club leadership style (β = -0.08, p < .001), 
and age (β = -0.09, p < .001). 

Younger teachers and those working in contexts with poorer indicators of  work 
organization and socio-professional relationships reported higher stress levels. 
However, although age was statistically significant, its small effect size and a 
confidence interval close to zero suggest that its practical impact on stress may 
be limited. In addition, teachers whose principals were perceived as adopting a 
Country Club leadership style, characterized by a greater emphasis on interper-
sonal relationships and less emphasis on results, reported lower average stress 
levels than those whose principals were perceived as adopting a Team leadership 
style. These findings are presented in the following table.

Table. Linear Regression Results for Stress

Variable B SE 95% CI
(5,000 resamples) β p

   LL UL   

Intercept 15.96 0.85 14.20 17.71 .00

Sex 0.34 0.23 -0.10 0.79 0.04 .25
Age -0.04 0.01 -0.06 -0.02 -0.09 .00

Early Years of  Elementary Education -0.15 0.33 -0.83 0.51 -0.01 .46

Final Years of  Elementary Education -0.41 0.35 -1.07 0.24 -0.04 .32
High School 0.44 0.42 -0.39 1.27 0.03 .36

Other Educational Levels -0.42 0.31 -1.05 0.19 -0.04 .28
Work Organization -1.54 0.15 -1.83 -1.25 -0.28 .00

Work Conditions 0.01 0.17 -0.31 0.34 0.00 .52
Socio-Professional Relationships -1.14 0.17 -1.48 -0.81 -0.19 .00

Country Club Leadership -1.58 0.43 -2.27 -0.87 -0.08 .00
Impoverished Leadership -0.22 0.27 -0.74 0.34 -0.02 .40

Authority-Compliance Leadership -0.03 0.39 -0.71 0.68 -0.00 .54

Note. N = 1721. SE = standard error. CI = confidence interval. 
Source: own elaboration.

Discussion

Our study aimed to investigate the influence of  work context and school prin-
cipals’ leadership styles on stress levels among Brazilian basic education tea-
chers. The results showed that 30.4% of  the participants presented some level of  
stress. This prevalence is lower than that reported in previous Brazilian studies 
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(Freitas et al., 2021; Raposo et al., 2022), although international studies have 
shown highly variable rates, ranging from 6.6% to 86% (Hossain et al., 2022; Li-
zana & Lera, 2022). However, direct comparisons should be made with caution, 
since these studies differ in data collection procedures, sample composition, re-
gional scope, and educational contexts. These methodological and contextual di-
fferences may help explain the variability in prevalence rates.

Regarding the control variables, younger teachers reported higher stress levels. 
However, the effect size was small, thereby suggesting that age has limited prac-
tical relevance as an isolated predictor. This result is consistent with previous 
studies that also found higher stress levels among younger teachers (Antoniou 
et al., 2006; Hossain et al., 2022; Lizana & Lera, 2022). Nevertheless, the modest 
magnitude of  this association indicates that organizational and relational as-
pects of  the teaching work context may be more relevant to understanding stress 
levels in this sample.

With respect to gender, no significant differences were found in stress levels 
between male and female teachers. This outcome differs from several previous 
studies that reported higher stress levels among female teachers (Antoniou et 
al., 2006; Bottiani et al., 2019; Keim et al., 2022; Kovac et al., 2021; Othman & 
Sivasubramaniam, 2019; Tsubono & Ogawa, 2022; Zhao et al., 2021). In the pre-
sent study, however, gender did not contribute significantly to explaining stress 
when work context and leadership variables were included in the model.

Educational level was also not significantly associated with teacher stress when 
compared to early childhood education, which served as the reference category 
in the model. This findings differs from those reported in international studies, 
in which elementary education teachers showed higher stress levels than tea-
chers working at other educational levels (Desouky & Allam, 2017). In this re-
gard, differences in school organization, teacher responsibilities, institutional 
demands, and sociocultural characteristics across educational systems may li-
mit direct comparisons with the present findings.

Turning to the work context, more favorable evaluations of  work organization 
and socio-professional relationships were associated with lower stress levels. 
Conversely, less favorable perceptions of  these dimensions were related to hi-
gher stress levels. These findings partially support Hypothesis 1(H1), since two 
of  the three work context dimensions were significantly associated with stress.
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With respect to work organization, previous studies have shown that teachers 
exposed to long working hours, high workload, and work overload beyond class-
room activities tend to report higher stress levels (Liu et al., 2021; Lizana & Lera, 
2022; Ouellette et al., 2018; Tsubono & Ogawa, 2022). These findings are consis-
tent with the present results, suggesting that how teaching work is structured, re-
gulated, and distributed may be central to understanding stress among teachers.

In the Brazilian context, these findings may be interpreted in light of  the longs-
tanding devaluation of  teaching work, which is expressed in work intensifica-
tion, unstable employment conditions, increased administrative demands, and 
limited institutional resources (Oliveira, 2010; Pessanha & Trindade, 2022; Sil-
va et al., 2019). These structural features may shape the way teachers experien-
ce work organization and help explain why this dimension was associated with 
stress in the present study.

Furthemore, socio-professional relationships were also significantly associated 
with stress. In this sense, teachers working in contexts marked by conflicts with 
peers or supervisors, communication difficulties, excessive performance de-
mands, or competitiveness among colleagues tend to report higher stress levels 
(Tsubono & Ogawa, 2022). In addition, previous studies have shown that undesi-
rable student behaviors and disruptions in classroom dynamics are related to 
increased teacher stress (Bottiani et al., 2019; Ouellette et al., 2018).

Unlike work organization and socio-professional relationships, working condi-
tions were not significantly associated with stress. Therefore, H1 was only par-
tially supported. In fact, this result differs from studies showing that teachers 
who perceive material and infrastructural conditions as precarious or insuffi-
cient tend to report higher stress levels (Herman et al., 2023; Ouellette et al., 
2018; Oliveira & Cardoso, 2011). One possible interpretation is that, in this sam-
ple, relational and organizational aspects of  work were more closely related to 
stress than material conditions.

Among the leadership styles analyzed, teachers who perceived their princi-
pals as adopting a Country Club leadership style—characterized by high con-
cern for people and low concern for results—reported lower stress levels than 
those who perceived their principals as adopting a Team leadership style. Thus, 
Hypothesis 2 (H2) was rejected. 
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Although this result was contrary to our initial expectation, it may indicate that, 
in some school contexts, lower emphasis on formal performance demands is 
perceived by teachers as less stressful than leadership styles that combine in-
terpersonal support with strong result-oriented expectations. Indeed, previous 
studies have shown that constant supervision, excessive demands, and invasive 
monitoring of  teachers’ activities are perceived as important stressors (Ghasemi 
et al., 2022; Herman et al., 2023; Ravalier & Walsh, 2018).

Conclusion

This study examined the influence of  the work context and school principals’ 
leadership styles on stress levels among Brazilian basic education teachers. The 
findings showed that 30.4% of  the teachers presented some level of  stress. Fur-
thermore, among the variables analyzed, work organization, socio-professio-
nal relationships, age, and the Country Club leadership style were significant-
ly associated with stress. More favorable perceptions of  work organization and 
socio-professional relationships were related to lower stress levels, suggesting 
that the way teaching work is structured and the quality of  interpersonal rela-
tionships within schools are central factors for understanding teachers’ mental 
health. Although younger teachers reported higher stress levels, the effect size 
was small, thus indicating that age should be interpreted as a secondary factor 
when compared to the organizational and relational aspects of  the work context.

The findings also showed that teachers who perceived their principals as adop-
ting a Country Club leadership style reported lower stress levels than those who 
perceived a Team leadership style. Although this result was contrary to the ini-
tial hypothesis, it suggests that leadership practices perceived as less focused on 
formal performance demands may be experienced by teachers as less stressful. 
This finding does not imply that educational management should neglect ins-
titutional goals or student learning outcomes. Rather, it highlights the need to 
critically examine how result-oriented demands are communicated, monitored, 
and combined with interpersonal support in school settings.

From a practical perspective, these results may inform actions by school ad-
ministrators and policymakers. Particularly, at the school management level, 
interventions should prioritize the review of  work organization, including 
workload distribution, role clarity, the reduction of  excessive bureaucratic de-
mands, and the creation of  institutional spaces for dialogue among teachers 
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and management teams. Likewise, improving socio-professional relationships 
should also be considered a strategic action, involving conflict mediation, the 
strengthening of  collaborative practices, the improvement of  internal commu-
nication, and the development of  leadership practices that combine support, 
autonomy, and realistic expectations regarding results.

At the policy level, the findings reinforce the importance of  treating teacher 
stress not only as an individual health issue, but also as an organizational and 
institutional matter. Accordingly, public policies aimed at teacher well-being 
should include the systematic monitoring of  psychosocial risks in schools, trai-
ning programs for school principals focused on people management and occupa-
tional health, and institutional guidelines for preventing work overload. Policies 
that promote adequate working conditions, stable professional trajectories, and 
support networks for teachers may contribute to reducing stress and improving 
the quality of  work life in basic education.

In terms of  limitations, this study has a few constraints. First, the sample was 
obtained through convenience sampling, which limits the generalization of  
the findings. In addition, the cross-sectional design prevents causal interpre-
tations regarding the relationships among the work context, leadership styles, 
and stress. Finally, the use of  remote data collection may also have introduced 
selection bias, since participation depended on access to digital resources and 
the willingness to answer an online questionnaire.

Despite these limitations, the study possesses notable strengths. Specifically, 
it included a large sample of  teachers from all Brazilian regions and addressed 
an underexplored population in national research, since many previous studies 
have focused on university faculty or more geographically restricted samples. 
Another strength is the simultaneous analysis of  work context, school leader-
ship, and stress, which allows for a broader understanding of  the organizatio-
nal factors associated with teachers’ mental health. Moreover, the use of  instru-
ments specifically developed for the teaching context contributes to the adequate 
measurement of  the constructs analyzed.

Moving forward, future studies should deepen the investigation of  the mecha-
nisms that explain stress among younger teachers, especially through qualita-
tive designs capable of  exploring professional trajectories, work expectations, 
institutional support, and early-career challenges. Similarly, longitudinal 
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studies are also recommended to examine how changes in work organization 
and leadership practices affect stress over time. In addition, future research may 
investigate subgroup differences according to gender, educational level, school 
type, region, and employment conditions, thereby providing a more detailed 
understanding of  how organizational and sociodemographic factors interact in 
shaping teacher stress.

Overall, the present study contributes to the literature by showing that teacher 
stress is closely related to the organizational and relational dimensions of  school 
work. Conclusively, its findings suggest that improving teachers’ mental health 
requires actions that go beyond individual coping strategies, involving changes 
in school management practices, institutional support, and educational policies 
aimed at promoting healthier and more sustainable work environments.
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